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The Autonomy of Scholarship 

By DANIEL J. BOORSTIN 

The Plan of the Committee on Social Thought at the University of Chicago 

IT IS perhaps no accident that 
the center of controversy among 
American educators, in both grad- 

uate and undergraduate institutions, 
is "the curriculum." The bitterest 
faculty debates in colleges, law schools, 
graduate schools of arts and sciences, 
and in universities generally, have 
recently centered on the question of 
some "new" versus some "old" cur-
riculum. "Curriculum committees " 
consume no small part of the extra- 
curricular time of faculty members. 
Graduate schools of the humanities 
and the social sciences-and it is 
with them that I am primarily 
concerned-have been so preoccupied 
with the question of what curriculum 
is needed that they have become blind 
to their primary assumption, namely, 
that graduate study is roughly syn- 
onymous with the pursuit of a 
prescribed course of study according 
to a specified timetable.' 

The word curriculum happens to be 
precise and felicitous for expressing 
the spirit of contemporary graduate 
studies. I t  is, as you know, a word 
of Latin origin, derived from currere, 
meaning "to run, or hasten," and I 
believe that to the Romans the word 
curriculum meant a racecourse. Much 
contemporary debate on the nature 
and purpose of graduate study is 

'This article on the work of the Committee on 
Social Thought was originally delivered as an 
address before the Social Science Section of the 
Illinois Academy of Sciences. 

nothing more than controversy over 
the size and shape of the racecourse 
which the candidate for the Ph.D. is 
to run. Each professor offers a par- 
ticular course-unit as a kind of hurdle 
which the student must jump with 
proper form before he proceeds to the 
next. The whole program for the 
Ph.D. is essentially a list of require- 
ments to be fulfilled in due form. 
The accumulation of classroom credits, 
or certificates of having jumped the 
low hurdles, does, of course, loom 
largest in the picture, and is usually 
the most arduous and enervating part 
of the circuit. But, in addition to 
this, there is a whole gamut of other 
requirements: special examinations, 
general examinations, qualifying ex-
aminations, language examinations, 
oral examinations, and written exami- 
nations-besides, of course, the resi- 
dence and thesis requirements. 

The only part of the curriculum in 
which the student is, even ostensibly, 
given independence is in the choice of 
his thesis subject. But here too the 
atmosphere of requirement and pre- 
scription has come to dominate, and 
the thesis, or long piece of written 
work, has become just another hurdle. 
The rules for constructing this par- 
ticular hurdle are, to be sure, quite 
unusual. While the other hurdles in 
the curriculum must, for reasons of 
justice and fair competition, be pre- 
cisely the same for all the runners 



in the race, the thesis subject is 
supposed to be a hurdle which no one 
his' ever jumped before. Everyone 
knows that the thesis obstacle should 
be constructed just low enough so that 
there will be no risk of stumbling over 
it, and yet just high enough to allow 
the candidate to exhibit the pre-
scribed form. What the student most 
desires is, of course, to induce the 
professor to construct this hurdle for 
him, by defining some small problem 
in the textbook or treatise which the 
professor is writing; for in such a case 
the professor will be specially con-
cerned to help the student over the 
obstacle. There is a normal time 
for completing the circuit, which can 
be calculated in academic years, 
semesters, or, still more precisely, in 
classroom hours. The professor plays 
two somewhat contradictory parts. 
He trains the competitors and then 
judges the outcome of the race. 

IN SOME fields of practical profes- 
sional training, such as medicine, 

law, and engineering, there are special 
arguments for a prescribed course 
which introduces the prospective prac- 
titioner to the major divisions of his 
subject-matter. We all feel more 
confidence if we know in advance that 
our physician has been introduced to 
dermatoiogy, that our lawyer has 
studied the law of torts, and that 
our construction engineer has been 
instructed in the strength of materials. 
Serious questions can be raised, how- 
ever, about the appropriateness of 
such an emphasis on requirements and 
uniformity, in graduate education in 
the humanities and the social sciences. 
For here our great desiderata are not 
the communication of present knowl- 
edge and accepted techniques, but 
rather the development of imagination 

JOURNAL OF HIGHER EDUCATION 

and foresight, and the cultivation of 
the highest intellectual and artistic 
standards. 

The Committee on Social Thought 
a t  the University of Chicago, under 
the inspiration of Chancellor Robert 
M. Hutchins, and the leadership of 
John U. Nef as chairman and Otto 
von Simson as executive secretary, is 
engaged in developing an approach 
to graduate education directed to 
these ends. Before attempting to state 
the assumptions on which the Com- 
mittee works, I should like to empha- 
size that I am not speaking officially 
for the Committee, but rather am 
setting forth simply what I under-
stand to be some of our major 
premises. Some of my colleagues 
might disagree with details. 

I should perhaps begin by describing 
a few of the particular evils which we 
are especially concerned to avoid. 
The first is the rigidity and dogmatism 
of many graduate programs. I t  may 
sound unfair to charge graduate 
schools with dogmatism, when the 
individual members of their faculties 
earnestly contend that they adhere 
to no particular philosophy, meta-
physic, or religion. The personal 
uncertainties of some professors make 
them understandably eager to give 
the sharpest possible definition to the 
institutional programs to which they 
subject their students. As we all 
know, the most corrupting dogmatism 
is that which is unconscious and 
unavowed. Professors who rightly 
shrink from the suggestion that any 
particular "philosophy" should be 
imposed on the student, accept with- 
out flinching administrative regula- 
tions which require every student to 
tread in the intellectual footsteps 
of his predecessors. While personal 
philosophies are said to be dangerous 
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and confining, an institutional dogma 
is assumed to be desirable, if not 
indispensable. The curriculum itself 
has become the dogma of graduate 
schools: in academic circles it is the 
one subject on which explicit and 
unashamed dogmatism is fashionable. 
Such dogmatism is the harder to grap- 
ple with precisely because it is imposed 
by that impersonal agency called "the 
administration," and responsibility is 
hard to trace to individuals. 

Evidence of such rigidity is found 
in the prevailing attitudes toward 
"departments " and "courses." I t  
seems to be assumed that when the 
University created departments in the 
beginning, it brought forth all the 
normal types of intellectual animals. 
From this point of view, each depart- 
ment considers itself a purebred 
species, and any "interdepartmental " 
organization an unnatural hybrid. 
Similarly, the individual "courses " 
come to be considered the original 
species or indestructible atoms of the 
intellectual life. As an illustration of 
this attitude, I might mention an 
incident in an excellent small college, 
where a faculty member offering a 
course on the history of modern 
liberalism not unnaturally introduced 
his subject by a brief discussion of 
the Protestant Reformation. Another 
member of the faculty, who had for 
many years been offering a course in 
the history of the Protestant Reforma- 
tion, was not only personally offended, 
but complained to the administration 
that the other professor was com-
mitting a crime of imperialism, or a t  
least was defying the order of nature 
by discussing the Reformation in 
any other connection than in relation 
to itself. 

We can hardly be surprised if 
graduate study undertaken in this 

spirit is not conducive to imagination 
and intellectual independence. The 
contemplative, the imaginative, or the 
unorthodox student who finds the con- 
ventional racecourse unchallenging is 
discouraged from going afield to forage 
and explore. These habits of perfunc- 
toriness and automatism in thought 
cannot easily be broken. The grad- 
uate student who has been told all 
through his three or four years that 
the activity in which he is engaged 
really is the process of independent 
and original thought, by the time he 
has himself secured the Ph.D. has 
acquired a vested interest in this 
conception of the intellectual life. 

The effects of offering a premium 
for intellectual conventionality and 
unimaginativeness would surely be 
serious enough even if they concerned 
only the individual graduate student. 
But we see the influence later on the 
graduate's own students when he 
himself has become a professor and 
has started putting his own disciples 
over the hurdles. Most serious is the 
effect on the intellectual and artistic 
standards of our whole community. 
Graduate schools describe their Ph.D. 
degrees as awards for persons who 
have made "an original contribution " 
or "advanced the boundaries of knowl- 
edge." However empty or ambigu-
ous these expressions may have become 
to the professors, the large community 
outside is inclined to take them 
seriously. There cannot fail to be 
broad and unhappy consequences 
when a society has come to identify 
the process of intellectual invention 
with the kind of experience which I 
have described. 

N ATTENDANT and not unnat- A ural consequence of this char- 
acter of our graduate schools has been 



the insulation of the university from 
many of the most productive intel- 
lectual and artistic forces in the 
community; and the equally unhappy 
insulation of many of the most critical 
and original minds from the edu-
cating and moderating influence of 
the university. At the present time 
there is a sharp separation between 
the small body of professional intel- 
lectuals within the university and the 
larger body of intellectuals and artists 
outside. While the consequences are 
obvious and disastrous, their con-
nection with the "curriculum" ap-
proach to graduate education has 
been too little remarked. There is 
not likely to be free immigration 
between the university and the intel- 
lectuals and artists of the large 
community so long as graduate study 
is equated with the fulfilling of 
requirements. 

Learning and art become less and 
less related to the community as they 
become more and more the special 
property of the university. Some of 
the most distinguished writing and 
scholarship are therefore carried on 
outside universities by persons to 
whom the limited and inflexible con- 
ception of the intellectual life held by 
the university is uncongenial. These 
persons make their living as free-lance 
writers, columnists, lecturers, and the 
like. As a result, the universities are 
impoverished, and all the institutional 
tendencies to become ingrown, pedan- 
tic, and sterile, are encouraged. Many 
such writers (unaffiliated with uni-
versities) are themselves tempted into 
6 6  popularization " in the bad sense, 
and suffer from the lack of the scholarly 
and potentially philosophic influence 
of the university. A result of this is 
the bifurcation of American culture 
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into a life in the universities which 
tends to be pedantic and conservative, 
and one outside the universities which 
tends to be unscholarly, bohemian, 
and "liberal." If this gap could be 
bridged, even in a part of one uni-
versity, the result might be significant. 

BY DESCRIBING these large 
evils, I do not mean to suggest 

that the Committee on Social Thought 
possesses a magic formula for remedy- 
ing them. Our program is admittedly 
experimental, but we would not claim 
that it is novel. We hope simply to 
demonstrate on a small scale that the 
evils of dogmatism, rigidity, unimagi- 
nativeness, and stereotype are not 
inevitable in American intellectual 
life. Our hope rests, of course, on a 
more positive faith, namely that 
men of reasonably mature, able, and 
independent minds can make some 
sense out of their intellectual work if 
they are allowed to study, reflect, and 
write without undue restriction. 

The leitmotif of much graduate 
education, as I have already sug-
gested, may be expressed in the word 
curriculum; the preoccupation of the 
faculty in such programs is with 
requirements. The leitmotif of the 
Committee's program, we should like 
to think, is expressed in the word 
community; and our main concern is 
to provide students the conditions of 
freedom for their intellectual pursuits. 
One of the basic difficulties about 
explaining the Committee's program 
comes precisely from the fact that 
we have tried to avoid rigidity, 
deceptive simplicity, and misleading 
concreteness. The program is not 
set up in terms of particular courses, 
semester-hours, or academic credits; 
and I think it is true to say that the 
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program could not be precisely the 
same for any two students. When a 
student applies for admission to the 
Committee, he presents his own pro- 
gram of study, usually centering 
around a major enterprise of writing 
or research; and, if he can defend the 
significance of his major research and 
show an intelligible coherence in his 
program of study, he may be allowed 
to pursue it under our direction. This 
always further assumes that the appli- 
cant's program is something other 
than the course of study already 
available in one of the university's 
numerous departments. Our resources 
are limited, and there is no reason for 
our taking on students whose interests 
can be better pursued elsewhere. 
Furthermore, only a small proportion 
of students is either temperamentally 
or intellectually suited to our program. 

AFACULTY that has honestly 
accepted the concept of intel-

lectual community must consider 
themselves not as Gainers and judges, 
but as colleagues, of the students. I t  
cannot be our job to put the stu-
dents through their paces-and simply 
because we presuppose that none of 
us can define precisely and ahead of 
time what the right paces are. I 
should remind the reader that our 
program is not designed for universal 
application, and that we think it 
suited only to a small group of 
peculiarly qualified students. We 
assume that each student has some 
inward motive and some autonomous 
concern for intellectual problems; and 
we go to considerable trouble in 
selecting students to assure that this 
assumption will be justified. Of the 
more than two hundred applicants to 
the Committee in the last year and a 

half, we have accepted about twenty 
students. In sifting the applicants 
we rely less on the formal academic 
record than on confidential letters 
from former teachers and on the 
applicants' written work; and, as 
often as possible, we supplement these 
by personal interviews. In most cases 
we do not accept an applicant until 
he has submitted an essay on a topic 
which the Committee has set him. 
On the whole, we have made no 
more mistakes than might have been 
expected; nearly all our present stu- 
dents have the desired intellectual 
qualifications, and some of them show 
remarkable talent and promise. Since 
we are thus concerned with more or 
less mature fellow-scholars, we should 
consider it nothing less than arrogance 
on our part to prescribe the course 
which their intellectual development 
should take. Our main object, there- 
fore, is not to provide them a curricu- 
lum which they must follow, but 
an intellectual community in which 
they can work. 

A few examples might help explain 
what all this amounts to in practice. 
First, there is the case of a young but 
remarkably mature and able student, 
who came to us from a college of 
high reputation where he had led his 
class. This man had acquired during 
his time in college a serious and 
well-defined interest in philosophy, 
especially in relation to certain ques- 
tions on the nature of art. With the 
assistance of a member of the tutorial 
staff, this student has developed a 
program of reading and study in the 
history of philosophy. He found, for 
example, that he needed a knowledge 
of the Greek language, he undertook 
to learn it, and he has already been 
making use of his knowledge. He  
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has been encouraged to draw on the 
resources of the whole university, to 
attend such lecture courses or semi- 
nars as are relevant to his program; 
and he meets from time to time with 
his tutor, who advises with him on 
his reading, criticizes the essays which 
he writes, and generally directs his 
study. While this student is acquiring 
equipment which he will need in the 
future, he is at  the same time develop- 
ing as a scholar and a human being. 
He is not being confined within any 
prescribed mold. 

Or take another student, who came 
to us with the conviction that certain 
problems in history might be best 
examined through a culture which 
exhibited the interaction of the forces 
of the Orient and the Occident. 
Under the guidance of a specialist in 
Moslem civilization, he has begun to 
study Arabic; and he has defined work 
in that civilization which promises 
to develop into something significant. 

Still another older student came to 
us after considerable experience in 
college teaching. He had had train- 
ing in theology, as well as in American 
history, and was interested in explor- 
ing the relation of Protestantism to 
American political and social thought, 
and to economic history. You can 
see how any such study would require 
the resources of many parts of the 
university. He has actually drawn 
on the resources and advice and 
lectures of faculty members concerned 
with the sociology of religion, with 
economic history, with American his- 
tory, and many other topics related to 
his enterprise. No one of these able 
students would fit precisely into any 
curriculum you might prescribe, and 
yet all of them are concerned with 
serious problems which they ought 
to be able to consider in a university. 

BEFORE being awarded the Ph.D. 
degree, each of these students 

will be expected to pass extensive 
examinations on several general fields 
related to his principal written work. 
The subject-matter of these examina- 
tions varies from student to student. 
We are making an effort to define 
fields (such as Renaissance civilization 
or American civilization), not by refer- 
ence. to administrative divisions, but 
by the natural boundaries of sig-
nificant problems. 

The student's thesis is of great 
importance. Here especially we would 
hope that the atmosphere of the 
Committee and the freedom left the 
student will induce him (however 
specialized his subject-matter) to give 
his writing a broad philosophic sig- 
nificance, as well as form and some 
literary elegance. I t  is common prac- 
tice in most other graduate programs 
to admit all generally qualified stu-
dents, and then to expect them to 
hunt for a thesis subject when they 
have reached the appropriate stage. 
This procedure surely helps explain 
the perfunctoriness and insignificance 
of much writing done in graduate 
schools. Really significant writing 
cannot be the result of foraging for 
raw material with a view to subjecting 
it to conventional techniques accord- 
ing to a fixed schedule. I t  must 
stem from an inner questioning, and 
acquires its own autonomous rules 
and timetables. Our procedure in 
the Committee (which might not be 
feasible in other programs) is not to 
admit students unless they either have 
already formulated out of their own 
intellectual experience some significant 
topic appropriate for their writing or 
a t  least show definite promise of their 
capacity to make such a formulation 
of their own within the near future. 
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The curriculum of graduate schools 
is no less confining to faculty than to 
students. If students are all required 
to take the same courses year after 
year, the faculty must be required 
repeatedly to teach the same courses. 
The atmosphere of requirements thus 
puts a premium on the unimaginative- 
ness of the professor as well as of the 
student. One corollary of the Com- 
mittee's concept of community is 
that the faculty as well as the students 
cannot be confined within a pre-
scribed program. The teaching respon- 
sibilities of members of the staff of the 
Committee are therefore defined not 
by the units or courses required to fill 
out a curriculum, but by the inde- 
pendent scholarly work in which each 
of us is engaged. We all give con- 
siderable time to informal tutorial 
conferences with our individual stu- 
dents on their special problems. In 
addition to this, we offer lectures or 
seminars, open to all members of the 
university, on subjects related to our 
writing. No student is required to 
attend any of our courses. We should 
like to think that all these circum- 
stances provide us an incentive to 
pursue subjects of some general sig- 
nificance; and our written work can 
hardly fail to benefit from the pre- 
liminary criticism of students. In 
this way we hope to make our teaching 
and our research benefit each other. 

wHAT will finally prove the 
value of the Committee is our 

success in giving affirmative content 
to our concept of community. That 
affirmation must be provided and 
explained, not by general statements 
like this about the work of the 
Committee, but by the actual content 
of the teaching, and especially of the 
writing, of our faculty and students. 

I t  is in our own scholarship that we 
must try to exemplify what the Com- 
mittee is about. Along with its 
assumption that an intellectual com- 
munity cannot be created by adminis- 
trative regulations or requirements, 
the Committee believes that such a 
community can be the by-product of 
independent intellectual activities, if 
they are undertaken in a serious 
spirit and with an eye on the highest 
models. 

The result of our joint endeavors 
will not be a systematic philosophy, 
but rather, we would hope, after some 
years, a few examples of scholarly 
works which help men to realize 
their common humanity. Inciden-
tally, however, I might mention 
several major premises which seem 
to underly our quest for an intellectual 
community. The first unifying idea 
has already been implied in what has 
been said so far, namely, the common 
respect of faculty and students for the 
individuality, spontaneity, and intel- 
lectual autonomy of one another. 
While this may sound banal or plati- 
tudinous when baldly stated, it is 
nevertheless a very real thing, and a 
spirit not too common when uni-
formity and derivativeness seem to be 
the rule. Closely related to this is 
another assumption, namely, that 
there actually does subsist among 
all our several intellectual enterprises 
a relationship of idea so real that it 
does not require the aid of adminis- 
trative fiat. I should emphasize that 
the Committee includes, both in its 
faculty and students, persons of widely 
diverse philosophies and religions. We 
all hope that such diversity will 
remain. Still, I think we do all 
agree that there is an actual, sig- 
nificant, and demonstrable relation 
between the study of the concept of 



history in the Great Age of Greece, 
on which my colleague, David Grene, 
is engaged, and my study of the 
concept of equality in American 
civilization. We hope and expect 
that, as each of us pursues his inquiry, 
he will not be led off to an island of 
his own. Rather, by plumbing ques- 
tions which have troubled men in all 
ages, each of us hopes to be drawn 
closer to his colleagues who are 
discovering the same problems in 
other contexts. 

I t  is my impression, also, that we 
agree on the existence (even though 
we often disagree on the content) of 
standards in intellectual work and 
artistic creation. As a consequence, 
we are inclined to believe that a 
familiarity with man's best work in 
philosophy, in history, and in art, 
cannot fail to help us develop our 
own standards and to judge our own 
efforts. This and our other assump- 
tions may become more vivid if I 
indicate one of the ways in which 
they are objectified. Each student 
under the Committee, in addition to 
his examinations for his degree in 
his special subject-matter (such as 
Renaissance civilization or American 
civilization), takes an examination in 
what we call "fundamentals." There 
is, of course, some variation from 
student to student in our definition of 
the province of this examination, but 
its purpose is similar in every case. 
I t  is designed to test the student's 
ability to deal with some of the central 
philosophical, historical, and artistic 
questions with which men have been 
concerned since the dawn of Western 
civilization. This examination is gen- 
erally defined by reference to par-
ticular works which represent some 
of the profoundest reflection of our 
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civilization on these matters: and the 
works approved for the examination 
might be much the same for students 
writing their theses in quite different 
fields. For example, the student who 
is writing a study of the relation of 
Protestantism to American political 
theory will include in his list of 
fundamentals the following works, 
among others: Plato's Republic, Cal- 
vin's Institutes, Hobbes's Leviathan, 
and Milton's Paradise Lost. A famili- 
arity with such examples of the best 
man is capable of in philosophy, in 
theology, and in art, may help us 
develop standards for our own efforts 
and may discourage us from over-
valuing our contemporaries. Such 
works also provide incentive and 
encouragement by making us unwilling 
to measure the potentialities of man-
of his thought and art-by the com- 
monplace works of our own generation. 

MUCH of this adds up to saying 
that the ma-jor premise of the 

work of the Committee on Social 
Thought is nothing more complex 
than an agreed concern with a com- 
mon humanity in a Common universe. 
We would hope that our separate 
scholarly studies, however indirectly 
and to however small a degree, might 
help discover that community. We 
would all like to believe that the 
pursuit in which we are engaged is 
neither (in William James's phrase) 
" a 'stunt' self-imposed by our intel- 
lect," nor a chore of cultivating a 
fallow piece of a scholarly "field"-but 
rather an inquiry into real questions 
inseparable from man's humanity. 

The Committee's lack of a pre-
scribed curriculum, its lack of a 
circuit which can ever be quite 

[Continued on page 1611 
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junior colleges. A significant account is 
given of how this task was successfully 
performed in five months to provide 
Cham lain, Mohawk, and Sampson col- 
leges f'or 5,113 students, most of whom 
were veterans. 

Only a few minor features of the book 
detract from this documented record of 
meritorious achievement in one state in 
implementing the college privileges of the 
G.I. Bill of Rights. One wonders why 
the authors did not caption their tabula- 
tions after number seven. The occa-
sional didactic digression seems out of 
place in a record; namely, the last 
paragraph, page 38. The apology, page 
142, ameliorates the effect of the flamboy- 
ancy which creeps in at  times. Any 
person so unfortunate as to reside west 
of the Alleghenies will accept with a smile 
of understanding the modest assertion, 
unadulterated by comparative data, "No 
other state has done such a prompt and 
complete job of meeting the educational 
needs of veterans" (page 2). I t  may be 
that history will prove them right, for 
most certainly they have done well-so 
well, in fact, as to carry the promise to 
near-by states that in the future New 
York will care for a greater percentage of 
its college-going students than it has in 
the past. 

J. G. UMSTATTD 
University of Texas 

Degrees in American Culture 
HARVEY WISH 

[Continuedfrompage 1401 

studies. None wishes to overstress 
the uniqueness of the American scene 
a t  the expense of proved universal 
values. I t  has been an exhilarating 
experience to meet students who are 
willing to undertake the severe dis- 
cipline that an interdepartmental 
approach involves. For the Com-
mittee members themselves, busy as 
they are, each one with his own 
regular departmental duties, it has 

been a profitable form of co-operation, 
once the barriers of formal "fields" 
are removed and each explores the 
broadest possible implications of his 
subject. College professors can learn 
much from their colleagues in other 
fields, once the humility of the true 
student is acquired. V O ~ .XIX, NO. 31 
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run, can finally dramatize for us 
the fact that we are engaged in an 
intellectual enterprise which neither 
we nor any man has ever com-
pleted. We may be more likely to 
acquire some sense of the elusiveness 
and unattainableness of perfection in 
intellectual work, and understand the 
truth in the observation of the ancient 
rabbi, " I t  is not thy duty to complete 
the work, but neither art thou free to 
desist from it." We would also hope 
that the line between a graduate 
student's work at the university and 
his intellectual life afterwards would 
become less sharp; and that the gap 
between intellectual work in the uni- 
versity and the best thought of the 
community might be bridged. Having 
confessed that only by setting our- 
selves unattainable goals can we 
experience the fullest intellectual life, 
I should like to conclude by quoting 
a passage which, for me a t  least, 
vividly describes the unattainable 
ideal of scholarly community which 
the Committee on Social Thought has 
set itself. The passage is from Martin 
Buber's introduction to his Tales of 
the Hasidim: 

Only in eras when the world of the 
spirit is on the decline is teaching, even 



on its highest level, regarded as a pro- 
fession. In epochs of flowering, disciples 
live with their master just as apprentices 
in a trade lived with theirs, and "learn" 
by being in his presence, learn many 
things for their work and their life, both 
because he wills it, or without any 
willing on his part. That is how it was 
with the disciples of the Maggid. Over 
and over they say that he himselt as a 
human being was the carrier of teaching, 
that, in his effect on them, he was a Torah 
personified. As far as he himself was 
concerned, however, the will to teach was 
the mainspring of his existence. . . .The 
Great Maggid did not found an institute 
of learning. His spirit created only 
disciples, generations of disciples and 
disciples of disciples. No other religious 
movement of the modern era has pro- 
duced so many and so varied independent 
personalities in so short a space of time. 
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I t  is impossible, of course, to predict 
precisely what ideas, what inventions, 
what practical discoveries would come 
as a result of college self-financing. 
But common sense suggests certain 
community services and other valu- 
able activities that could be profitably 
run by colleges, namely, forums and 
lecture bureaus, psychological clinics 
and institutes, college presses and 
printing houses, laboratories accessible 
to the public, chemical plants for 
many uses, agrobiological stations, 
and traveling bureaus and cruises 
operated by institutions. 
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But why try to foretell or enumerate 
what belongs properly to the future? 
Surely we do not lack faith in the 
practical value of science. Surely we 
no longer distrust scientific minds. 
Recent experiences have demonstrated 
clearly the falsity of the myth that 
college professors are capable merely 
of theorizing. The truth is that 
colleges have been prevented, by 
tacit and prejudicial agreement, from 
getting the just share of benefit from 
their scholars' work. There exists, 
indeed, a strange contention that the 
benefit belongs naturally elsewhere- 
to industry and business. As for 
college professors, they should give 
no thought to money, for reasons of 
"professional ethics." No wonder 
they receive so little of it. 

The myth of the scholar's imprac- 
ticality goes hand in hand with the 
assumption that colleges are naturally 
dependent, if not parasitic. Both 
falsities must be dispelled. 
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The general trend is toward brevity 
in the exercises. The speakers are 
appointed by the president on advice 
from the committee. 

Although most institutions are satis- 
fied with their present procedure, some 
wish to eliminate the baccalaureate 
service, have fewer formal exercises, 
have shorter exercises, reduce the 
expenditure for prominent speakers, 
and establish a standardized pro-
cedure regarding the conferring of 
honorary degrees. 


